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Abstract. The paper investigates the efficiency of university English teaching to non-English
majors. The aim of the present research is to explore the teaching environment, identify constraints
that hinder the effective implementation of Communicative Language Teaching in higher
educational institutions in Ukraine and suggest a way of improving learners’ English proficiency.
The work followed the qualitative methods to evoke the required data. The findings revealed that
the Situational Language Teaching as a complimentary approach to the Communicative Foreign
Language instruction suits the needs of the learning context and effectively support university
English teaching. The article gives sample lesson plans for use to demonstrate the application of
situational technology in English as a Foreign Language classroom.
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Introduction

Most language learners at National Universities of Ukraine would like to acquire
both types of learning skills: academic skills needed to succeed in a classroom or on
In an exam and communicative skills needed to achieve a reasonable degree of
communicative proficiency in a foreign language. Thus, most methodologists are
now faced with the task of teaching to test well (to score well at university
examinations) and teaching students to be communicatively competent in a speech
community. This means that the selection and organization of certain teaching
materials used in EFL classes must reflect the particular needs of the target learners.

Communicative Language Teaching (CLT) approach is considered the most
effective theoretical model in English language teaching since early 1970s. The
research supports the principal propositions of the CLT, which help the students
acquire both communicative competence as well as linguistic competence.
Nevertheless more and more Ukrainian educators have been complaining on
difficulties in implementing the CLT to actual classroom and insist on incorporating
complimentary approaches to resolve the long-standing problem of deficient
university English teaching and learning for non-English majors. While the merits of
the CLT approach cannot be denied, there is a need to adapt the CLT techniques
according to the context in which they are being applied.

Stephen Bax, Principal Lecturer in Language Studies at Canterbury Christ
Church University College, in his book “The end of CLT: a context approach to
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language teaching” argues that the CLT has always neglected one key aspect of
language teaching — namely the context in which it takes place — and that the
consequences of this are serious, to the extent that we need to demote CLT as our
main paradigm, and adopt something more similar to what he terms a Context
Approach [1]. Other practically oriented classroom teachers and theorists exploring
the effectiveness of different instructional strategies and methods in the classroom
have developed theories cited as compatible with the principles of CLT. Dr.
Gianfranco Conti, co-author of 'The Language Teacher toolkit', award-winning
blogger and resource writer for TES, founder of www.language-gym.com offers a
“reflective approach” which admits two different language teaching instructions, the
Grammar-Translation methodology, still used in quite a lot of institutions worldwide
and the Communicative Language Teaching approach, possibly today’s most popular
instructional method worldwide [2]. Respected ELT author, Robert O’Neill, argues
that there is no scientific evidence of any kind that proves or even suggests that
typical CLT techniques work well or work at all under all conditions and with all
learners. He suggests that the integration of different teaching instructions can
Improve academic performance, enhance motivation, and promote learning [3].
Robert J. Blake, distinguished professor of Spanish linguistics at UC Davis and
director of the Davis Language Center, points out that there is not a fix framework of
CLT. As learners and the learning contexts are dynamic, when CLT is applied to a
certain context, the adaptation and innovation of it is necessary. His review article
posits a more complex, interactive, and integrated model of language. New computer-
assisted language learning (CALL) coupled with a TBLT goal-oriented approach can
contribute to language growth in terms of these four skills: speaking, listening,
reading, and writing [4]. William Littlewood, who was involved in language teaching
and teacher education in the United Kingdom for many years, has proposed his
version of the approach, which he has named COLT or ‘communicative-oriented
language teaching'. COLT seeks to adapt the western practices of CLT where the
goals of the approach remain the same but the means vary according to the contexts
in which the English language is being taught [5]. Jack C. Richards in his book
“Communicative Language Teaching Today” states that communicative language
teaching has continued to evolve and today refers to a set of generally agreed upon
principles that can be applied in different ways, depending on the teaching context,
the age of the learners, their level, their learning goals, and so on. He examines two
current methodologies content-based instruction (CBI) and task-based instruction
(TBI) that can be described as extensions of the CLT movement but which take
different routes to achieve the goal of communicative language teaching — to develop
learners’ communicative competence [6]. Ellis Rod in his article “Informal and
Formal Approaches to Communicative Language Teaching” discusses the use of the
term "communicative" in describing approaches to foreign- or second-language
teaching. He suggests that a distinction should be drawn between informal
communicative approaches which promote second-language acquisition and formal
communicative approaches which promote conscious learning. He examines
conditions for achieving both acquisition and learning in the classroom [7].

From the above we see that different teaching settings, ought to be adopted,
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ideally, fused to reach the fundamental feature of language learning: the ability to
create novel and unique sentences.

This article is advocating the view that the Situational Language Teaching
(SLT) being complemented with the Communicative Language Teaching (CLT)
might be beneficially applicable for the Ukrainian non-English majors. We assume
that activities based on the SLT approach being compatible with CLT formal
instructions could effectively facilitates both the exam preparation (the acquisition of
grammatical accuracy) and communicative fluency.

Thus, the purpose of this study is to prove the effectiveness of complementing
CLT approach with SLT approach in the EFL context of Ukrainian Universities.

The objectives of this study are:

1. to elaborate on other research findings in the field of EFL teaching issues in
applying SLT;

2. to investigate EFL teaching context in Ukrainian academic education and
provide a list of shortcomings that failed to assist teachers in implementing CLT;

3. to explore the principals of situational approach to teaching English as a
Foreign Language (EFL) and comment on their appropriateness for the teaching
environment in Ukrainian higher education institutions;

4.to provide an example of application of the SLT approach in an EFL
classroom.

Research context

According to Stephen Bax, the learning context is the key factor in successful
language learning. Language teaching everywhere will benefit from fuller attention to
the contexts [1]. We offer to evaluate some obstacles to practicing the CLT that may
lead to the low students’ English performance and provide some possible solutions
for such problems.

1. Low motivation. Among many shortcomings leading to the failure of
communicative language teaching in EFL classes is the inability to make students
highly motivated. All non-English students majoring in various fields of studies have
to pass English as a compulsory subject. They are not highly-motivated enough,
because the major subject remains in priority whereas English is only a compulsory
subject, which requires less efforts, persistence and commitment.  Motivation
becomes more a product of curricular demands, pressure from exams, academic
success, instead of demand for communication. So, compulsory nature of EFL
learning in state-owned educational institutions makes CLT inefficient.

2. Lack of English-speaking environment. Insufficient access to the target
language both inside and outside of the classroom in EFL contexts certainly is an
obstacle that negatively affects students’ learning efficiency. As H. G. Widdowson
(Professor of TESOL at the University of London and of applied linguistics at the
University of Essex) perceived, the English language teaching that takes
communicative competence as the invariable goal doesn’t fit in the EFL contexts
where learners’ engagement in social interaction with native English speakers is
minimal [8]. H. H. Stern in his article “Issues and options in language teaching”
noted that one of the most difficult problems in making classroom learning
communicative is the absence of native speakers. Stern points out that CLT has
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become more successful in ESL (English as a second language) settings, but failed to
make classroom interaction as communicative as possible in EFL contexts [9]. EFL
learners generally do not practice target language (TL) with English native speakers
and normally return to the real world speaking their mother tongue as soon as they
leave the classroom [10].

3. Shortage of training facilities on the CLT for teachers. More teachers'
training is needed for the CLT to be appropriately implemented. However, the cost
of this training program is pretty high. Financial difficulties limit access to the newest
and the best teaching materials and equipment. Only a few universities can afford to
get their teachers trained from the British Council. Even the teachers, who are able to
get training in CLT, cannot implement their CLT technique in their institutions due to
students’ exam-oriented mentality and institutional and technical constraints.

4. Insufficient learning time. Limited class hours means poor language input for
learners. The National University curriculum has not been modified to follow the
communicative approach. It offers a 1,5 hour intensive training per week over the
course of a couple of years which is insufficient for learners to assimilate the taught
material and be tested on it.

5. Discrepancy among CLT objectivities, exam requirements and university
curriculum. The CLT method does not reflect the objectives of the University
Entrance Exam. Since the majority of these exams focus on assessing aspects rather
than communicative ability, they would negatively affect the CLT methodology, no
matter how hard the teacher may try to apply CLT principles. Most of the students in
Ukraine are exam-oriented and want to get good grades in the test rather than
improving the communicative competence in English. So, naturally, the teacher has
become the “facilitator of examinations rather than of communicative competence”
[11].

6. Mixed classes. English teaching in Ukrainian universities always takes a form
of mixed-ability classes with few hours a week insufficient learning time. The
different level of training (low proficiency in the target language) will create
problems to conduct a CLT classroom successfully. It is not possible for English
teachers to organize group (pair) work activities with beginning-level and upper-
intermediate students. CLT approach works better with learners who had relatively
higher proficiency in the target language. Conversely, CLT approach might create
problems for low level learners as they cannot cope with vocabulary items and
participate in classroom activities successfully.

7. Technical constraints. Being a developing country, Ukraine does not have
adequate technological support in the field of education. The classrooms in majority
of educational institutions are not equipped with modern teaching aids.

8. Speaking as the highest anxiety-causing activity. The CLT approach has to
reckon with the personality psycho of the students. CLT requires that students should
be active participants in classroom activities. However, in a teaching context where
learners have low proficiency in the target language interactive activities with an
emphasis on productive skills can only bring about confusion. English teachers
generally take the teaching tactic of "pushing" students to speak. That "pushing”
students to speak is unpleasant for them and becomes a source of angst or thrill.
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Students’ resistance to class participation, fears of committing mistakes and shy
feelings act as an obstacle to make use of communicative activities in the classes.

Thereby, it has become clear that a communicative approach cannot be
effectively applied for non-English majors in university language teaching, it is not
equally suited to the exam requirements and CLT goals, it is not appropriate for non-
native teachers, it cannot be adopted in situations where students have different level
of language training. Low motivation, lack of English-speaking environment,
shortage of training opportunities, insufficient learning time, mismatches between
CLT objectivities and exam requirements, mixed classes, speaking anxiety,
technological constraints, test-oriented teaching/learning are seen as the main
obstacles to having an ideal communicative teaching/learning environment for
implementing CLT.

To overcome these challenges Ukrainian language-teaching specialists took
initiative to modify the English instructional strategies in the classroom to meet local
educational realities. Therefore, we recommend a communicative approach be
complimented with existing SLT fixed set of techniques in order to produce an
integrated teaching methodology that has greater potential for learning than either one
of the two approaches. Especially since the CLT approach is usually characterized as
a broad approach to teaching, rather than as a teaching method with a clearly defined
set of classroom practices. We are not going to reject CLT or replace it with SLT.
Our aim is to incorporate critically some of the ideas of SLT with CLT to suit local
teaching environment and to promote learners’ both grammatical and communicative
competence. SLT helps learners master skills necessary to make sentences. CLT
helps learners use them for a meaningful communication and thus have sufficient
communicative competence. In Situational Language Teaching language is taught by
practicing basic structures in meaningful situation-based activities. In Communicative
Language Teaching focus is on communicative proficiency rather than on mere
mastery of structures. SLT gives knowledge about language forms. CLT gives
knowledge that enables a person to communicate functionally and interactively. In
SLT Language is a system consisting of interrelated structures. In CLT Language is a
system for the expression of meaning. If we combine two approaches, we will get
language as a system of interrelated structures for the expression of meaning. The
CLT approach highlights learners' communicative competence, which is defined as
learners' ability to efficiently express what they mean in the target language. In order
to do so, learners need to acquire the grammatical forms and structures of the target
language. We assume that learners achieve communicative skills through language
competency. It is suggested that communicative competence is developed and
acquired through use of the basic structures and sentence patterns for communicative
purposes. Acquisition of communicative proficiency requires mastering grammatical
forms and structures. Grammatical competence is an important constituent of
communicative competence. Learning grammar does not include only rules but use of
the rules as a part of fluent communication [12]. In other words, practicing basic
structures in meaningful situation-based activities does provide learners with
scaffolds needed to successfully achieve communications in real-life situations. The
main ideas of the SLT that could beneficially be revived now is the oral presentation
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of structures in situations with different drills for mastering them. After oral practice
(different drills for mastering sentence patterns) students get scaffolds to actively
participate in classroom activities based on real-life situations that necessitate
communication. Accordingly, the SLT approach is effective in enabling learners to
know the forms of the language as a medium. It emphasizes the oral presentation of
structures in situations. CLT emphasizes the communicative function of grammar
structures used to express a purpose. So, SLT method emphasizes ‘knowing’, CLT
emphasizes ‘doing’. Knowing and doing should be the two sides of language learning
according to Widdowson H. G. [8]. We points out that some kind of combination of
these two approaches appears to be the best policy to adopt in an EFL class for non-
English majors since it enables students both to produce sentences accurately in a
lesson and use them appropriately when genuinely communicating outside of the
classroom.

We suggest a 3-staged sample lesson plan for use.

e presentation of structures in situations;

e drill-based manner of practicing new sentence patterns;

e train new sentence patterns automatically, spontaneously in speech.

1. The situational presentation of new sentence patterns.

According to Situational Language Teaching, a lesson starts with setting up
situation in which the target structure is created. Situation refers to the manner of
presenting and practicing sentence patterns. By situation Pittman means the use of
concrete objects, pictures, and realia, which together with actions and gestures can be
used to demonstrate the meanings of new language items [13]. Students receive the
new sentence patterns presented orally first. The structures (sentence patterns) being
taught in the sample lesson are "l have already done .... ", "Have you ever been ...”,
“l have never been (done)...” The new words and sentence patterns are demonstrated
visually (with objects, pictures, action, visual aids, wall charts, flashcards, pictures,
mimes, tablets and smart phones, prompt words, gestures, etc.) and not through
grammatical explanation or description (inductive approach to grammar). The
teacher serves as a model, knowledge dispensers rather than facilitators. The goal of
this stage is to present the material not to gain instant comprehension and
understanding. This is the beginning of comprehensible input and it will give the
learners an opportunity to grasp what they will be learning about.

2. The oral practice of structures (sentence patterns).

Students fix new sentence patterns in the memory by repetition. The practice
techniques consisted generally of guided repetition of model sentences and
substitution activities, including chorus repetition, dictation, drills to practice new
sentence patterns, controlled reading aloud dialogues. The emphasis is on grammar
learning through verb drills and the memorization of wordlists. Focus is much more
on the oral use of the language and vocabulary memorization. Choral substitution
drilling: — I have already been to ... , | have never been to.... Have you ever been to
.... She has already beento ... etc.

The teacher gets one student to ask a question and another to answer until most
student in the class have practiced asking and answering the new question form. The
focus is mainly on ability to respond quickly and accurately in speech situations
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through structure. Such speech habits can be cultivated by blind imitative drill
(language learning as habit-formation). The learners often feel secure with sense of
achievement, as they are learning any grammar rules and vocabulary usage
consciously. The teacher creates controlled practice for the learners through
controlled activities. These activities can include but are not limited to question and
answer, choral response, read and repeat, worksheets, prewritten role plays, etc. The
goal of the practice stage is to give the students boundaries in which they can safely
use the language. The teacher is required to be a skillful manipulator, using questions,
commands, and other cues to elicit sentences from the learners like the skillful
conductor of an orchestra, drawing the music out of the performers.

3. Shift from repetition to the real context where language is used to fulfill
communicative and functional purposes.

Consequently, teachers adopt the communicative teaching tasks in the
classroom. Focus is on communicative proficiency (communicative functions of
language) rather than on mere mastery of structures. Students who already have a
solid grounding in grammar (sentence patterns) are given more of an opportunity to
practice using sentence patterns in actual practice in less controlled situation.
Learning activities are consequently selected according to how well they engage the
learner in meaningful and authentic language use (rather than merely mechanical
practice of language patterns). The teacher and the learners can use activities such as
pair and group work, interviews with unique answers, gathering information, creating
dialogue, stories or role-playing, and games with unique answers to assist in
regulating the classroom. The teacher hasone main role — to facilitate the
communication process between all participants in the classroom.

We stress that language learning comes about through practicing language skills
then through using language communicatively. Three stages of the lesson procedure
(the act of receiving knowledge; repetition to fix that knowledge in memory; the use
of the knowledge in actual practice until it becomes a personal skill) are likely to be
comforted in learning by passing through three different kinds of practice gradually —
mechanical, meaningful, and communicative. Mechanical practice refers to a
controlled practice activity (repetition drills and substitution drills designed to
practice use of particular grammatical or other items). Meaningful practice refers to
an activity where language control is still provided but where students are required to
make meaningful choices when carrying out practice. Communicative practice refers
to activities where practice in using language within a real communicative context is
the focus, where real information is exchanged, and where the language used is not
totally predictable [14].

Conclusion

The problem of teaching non-English majors effectively always haunts college
English teachers in Ukraine.

The findings indicate that while a substantial number of teachers at universities
find the CLT approach a useful way to teach English, there are some problems that
can cause the method turn out not to be so much successful and the learning outcome
not to be efficient enough. Factor that negatively affect implementation of the CLT in
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the EFL classrooms are: low motivation of non-English majors, lack of English-
speaking environment, shortage of training opportunities for teachers, insufficient
learning time, discrepancy between CLT objectivities and exam requirements, mixed-
level classes (where students have different abilities, backgrounds and interests),
foreign language speaking anxiety, technological constraints.

From the above analyses, we can conclude that for the CLT approach to be
effective in non-native contexts it has to be complemented with the SLT to enhance
students’ learning efficiency, to better accomplish English teaching tasks.

We have discussed above, that two approaches are characterized by different
sets of language teaching and learning principles as they rest on diametrically
opposite educational philosophy and epistemological assumptions. From the above
description, we can see that under the instruction of SLT method, language is viewed
as a body of knowledge and students are taught the grammar rules in an organised
and systematic way. Under the instruction of Communicative method, language is
viewed as an instrument for communicating and functioning effectively in the real
world and students are taught to interact in a given social context. The SLT employs
more structured activities in order to exercise some control over learner output. The
CLT employs communicative tasks with little or no structure, which aim at fostering
spontaneous interaction. Generally speaking, the SLT method tends to rely more on a
classification of English grammatical structures into sentence patterns. The
Communicative Language Teaching stresses the importance of providing learners
with opportunities to use basic structures and sentence patterns quickly and
accurately in speech situations for communicative purposes.

So far as the two methodologies are very different in their philosophy, goals,
and in the way they conceptualize language acquisition they may be integrated, for
they compensate for each other to suit the needs of the context in which the English
language is being taught. The teaching strategies that combine different language
methods, in particular the CLT with the SLT appear to be the best policy to adopt in
order to adapt to real situations in the classroom, to cater to the actual needs of non-
English majors. Therefore, it seems attempting to conclude that activities based on
the SLT approach being compatible with the CLT popular instructional method could
effectively facilitates the exam preparation (acquisition of grammatical accuracy) and
communicative competence (ability to efficiently express in the target language). A
major strength of complementary teaching strategy which combines different
language learning methods, in particular the SLT with the CLT is a gradual transition
from non-communicative learning (teachers create a 'context' for students to practice
the rules, and the students apply the learned rules), through pre-communicative
language practice (learners still work with a predictable range of language but use it
to convey information), to communicative language practice (learners use recently
taught language as a basis for information exchange).

Therefore, it seems attempting to conclude that no one method is perfect for
every teaching situation thus the elements of each instructional method could be
combined in order to produce an integrated teaching methodology that has greater
potential for learning and can effectively transform the current educational model and
significantly improve students’ English performance.
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Anomauin. Cmyoenmsi @blCUUX Y4eOHbIX 3a6edeHUll YKpauHvl ¢ 00HOU CIMOPOHbI CIMPEMAMCs
noOmMeepOUmb 3HAHUE AHSTUUCKO20 OOKYMEHMANbHO. COA8 MEeHCOYHAPOOHbBIU IK3AMEH UIU NOJLYYUB
cepmughuram He3a8UCUMO20 MeCMUPOBAHUsL, ¢ OPY20U — U3VUUMb AHSAUUCKUL OJisl KOMMYHUKAYUU
8 HenpogheccuonanbHou cghepe, 015l UCNONLI0BAHUSL A3bIKA 8 OMOETbHBIX CUMYAYUAX NOBCEOHEBHO20
obwenus. B yHusepcumemax KOMMYHUKAMUBHBI NOOX00 Oepym 3a OCHO8Y O00yYeHus
unocmpanuomy s3viky. OOHAKO 8 YCNOo8UsAX Gblcuiell WKOAbL (OMCYmcmeue s3bIK08OU Cpeobl,
npenooagamen «He HOCUMeNU A3bIKAY, 00yUeHUue «C HYIA», HeOOCMAmMOYHOe KOIUYECE0 3aHAMUL
Ha NPAKmMuxky U KAueCmeeHHYI0 OmpabomKy Mamepuand, «sA3blK08olU 0apvbepy», 2OHKA 3a
NPOXodHcOeHUueM YPosHell U baiiamu) 3mom nooxoo He daem dicenaemvlx pezyivmamos. Omcrooa
U36eCmMHAsi HeyOOBNIemBOPEHHOCMb KAK npenodasamenei, MaxK U CMYOeHmMOo8 pe3yibmamamu
00YYeHUsI UHOAZBLIYHOMY OOWEeHUI0 U NONbIMKU UCHOIb308aMb OO0CMOUHCMEA, NPUCyUue UHbIM
memooam. Couemarnue cpazy HeCKOIbKUX MEMOOUK, CUMYAMUBHO UCHONb3YS UX NpeuMyujecmad,
ABNAEMCA UOEANbHLIM (POPMAMOM NOOAYU MAMEPUANd 6 3AGUCUMOCIU OM UHOUBUOYATLHBIX
ocobeHHoCmel 2pynn u yuebHO20 NIaHd.
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Mpui npednacaem KOMOUHUPOBAHUE KOMMYHUKAMUBHO2O NOOX00A C MEMOOOM CUMYAMUBHO2O0
00yUYeHUsI S3bIKY.

Coenacno  nmpuHyunam  CumyamuHo20 Memood, npoyecc oOyYeHUs HanpaenieH Ha
UHMEHCUBHYIO MPEHUPOBKY 2PAMMAMUYECKUX CMPYKMYp-00pasyo8 u s3bIK08020 Mamepuad,
Komopule 8600amcs u mpeHupyemcs 8 cumyayusax. [1o0 cumyayueli nonumaemcs ucnonb308anue
PA3IUYHBIX NPEOMemOo8, 00beKmMOos, KApMUH U peanutl Hapsoy ¢ OeUCmUAMU U JHCECAMU C YelbHO
O0eMOHCMpayuyu  3HAYEHUs. U3Y4aeMoll  A3bIKOBOU  eOuHuywvl. TpeHuposka cmpykmyp He
3AKAHYUBAEMCS BbINOIHEHUEM S3bIKOBbIX VHPAJICHEeHUlL, a Npeonoidzaem YClO8HO-peyesble U
NOONIUHHO-peYesble YNPAX*CHEHUSA, NPAGUTIbHbINL OMOOp U OpeaHU3AyUs KOMOPHIX obecneyusarom
081A0€eHUe AZBIKOBLIM MAMEPUATOM C YETbl0 €20 KOMMYHUKAMUBHO20 UCNONb308anus. M moabko
nocjie UHMeHCUBHOU MPEHUPOBKU SPAMMAMULECKUX CIMPYKIMYP U JeKCUUECKUX eOUHUY NPOUCXOOUM
nepexo0 K KOMMYHUKAMUBHbIM 3a0adam. Mcnonv3ys yice 3HaKombvle JeKCUyeckue KOHCmpYyKyuu u
epammamudeckue CmpyKmypbi-oopasyvl, cmyO0eHmsl pasviepbléaiom paziuyHvle ObImMosvie OUAIoU
U NOBCEeOHeBHble CUMYayul, NPUHUMAIOM YYdcmue 8 poae6blX U OUCKYCCUOHHBIX uepax. Cymmupys
sblulecKA3anHoe, cledyem Ommemums, Ymo npoyecc 0OyueHus oocmuzaem ceoeu yeau, Koeod
asmomamu3ayusi peuesvix HABbIKOG (3ayuusanue Mooeneli-umamnog) oonecuaem CO3HAMeNIbHbLIl
8b100p Cpedcma8 8blpadcenus U No360Jsaem ynompeoiams CmMpyKmypol 6 peuu m.e. CHoCOOCmeayem
CB0O0OHOMY KOHCMPYUPOBAHUIO DEYl.

Memoo cumyamuenozo o6yuenuss popmupyem s3v6IK08VI0 KOMNEMEHYUIO (81a0eHUe A3bIKOBbIM
Mamepuaniom Oisi €20 UCNONb308AHUS 8 8UOe peuesblX 6biCKasbleanull). Llenvlo 0Oyuenus A3bIKY
ABNAENCA KOMMYHUKAMUBHAS KOMNEeMEeHYUs, KOMOopas 6K0UAem 6 cebs A3bIK08YI0 KOMNEmeHYuUIo,
u mnpeocmasiusiem cobOou CnocoOHOCMb IPHEKMUBHO U AOEKBAMHO UCHONb308AMb  SA3bIKOBOU
mamepuan 0 nepeoayu cooOweHuu 6 peanbHulx cumyayusx oodowenus. I[Ipoyecc o6yuyenus
O00JICEH PA3YMHO COYEemams CUMYAMUuGHbIll U KOMMYHUKAMUBHBIL NO0X00bl, 6KIOUAs 6 cebs
pabomy Kak HAO YCHEWHbIM YCBOEHUEM ONPEeOeleHHbIX PeyeblX CMPYKmyp, max U HAO Uux
Cc80000HBIM YynompebieHueM 8 peyll.
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